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1. School Transition to work
2. Enabling objectives     
3. Competency
4. Competency based Assessment
5. World Work
6. Mastery Learning
7. Modular
8. Origins
9. Training plan
10. Hybrid 
11. Performance Assessment
12.  Steps of Task
13. Complexity
14. Autonomy
15. School Transition program
16. Assessment for learning
17. Assessment As learning
18. Teaching and Learning Cycle
19. Quality assurance
20. Integrated Knowledge Skill 
and Attitude
21.  Complexity Of Work Place
22. Pace of Technology 
23. Non-Technical Competency
24. Criterion Performance
25. Atomize
26. Values 
27. Validity
28. Reliability
29. Transparent
30. Authentic
31. Fair
32. Formative
33. Timely
34. Incremental 
35. Evidence
36. Out exams
37. Connect To Work and Life
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1. Rubric assessment 
2. Portfolio 
3. 360 degree assessment 
4. Checklist 
5. Analytical Rubric 
6. Holistic Rubric 
7. Standard operation proce-
dure (sop)
8. Self-assessment 
9. Career guidance 
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11. Steps of task 
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2. Recognitition of Prior Learning
3. Skill
4. Technical and vocational education and training
5. Word market
6. Long life learning
7. Learning levels
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11. Skill levels
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18. Martin Mulder
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21. Assessment
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Technical and vocational education and 
training (TVET)

(



 TVETipedia

glossary

tvetipedia.org
http://www.unevoc.unesco.org/go.php?q= 

TVETipedia+ Glossary+A-Z

1.Technical and vocational education 
and training (TVET)

(TVE) A comprehensive term referring 
to those aspects of the educational 
process involving, in addition to general 
education, the study of technologies and 
related sciences, and the acquisition of 
practical skills, attitudes, understanding 
and knowledge relating to occupations in 
various sectors of economic and social life. 
Technical and vocational education is further 
understood to be:
 (a) an integral part of general education;
(b) a means of preparing for occupational 
fields and for effective participation in the 

world of work;
(c) an aspect of lifelong learning and a 
preparation for responsible citizenship;
(d) an instrument for promoting environmentally 
sound sustainable development;
(e) a method of facilitating poverty alleviation 
Source: UNESCO Revised Recommendation, 
2001

involves, in addition to general education, 
the study of technologies and related 
sciences and the acquisition of practical 
skills relating to occupations in various 
sectors of economic life and social life, 
comprises formal (organized programs as 
part of the school system) and non-formal 
(organized classes outside the school system) 
approaches. 
Source: TESDA 2010, Philippines



excluding degree and higher level programs 
delivered by further education institutions, 
which provides people with occupational 
or work-related knowledge and skills.Also: 
Career and technical education (CTE) 
(USA); Further education and training (FET) 
(UK, South Africa); Vocational and technical 
education and training (VTET) (South-East 
Asia); Vocational education and training 
(VET); Vocational and technical education 
(VTE) (AUS).”
Source: UNEVOC/NCVER 2009

2. Demand-driven TVET 

workforce challenges and needs defined by 
employers.
Source: ETA 2008, United States

3. Greening TVET

cutting theme for sustainable development. 
It refers to the efforts to reorient and 
reinforce existing TVET institutions and 
policies in order to reinforce achievement 
of sustainable development. Thus, greening 
TVET acknowledges the relationship 
between sustainable development and 
green development and clarifies different 
definitions of green jobs and green skills as 
well. {From the same author, read also about 
the "5 pillars" of Greening TVET: green 
campus, green curriculum, green community, 
green research and green culture (See p.12)
Source: Majumdar 2010

and social aspects and thus contributes 
to sustainable development. It is a cross-
cutting issue that plays a role in any 
occupational sector: in industry, handicraft, 
agriculture, forestry, fisheries, services and 
administration. GTVET contributes to the 
transition to green economies and green 
societies by providing green competencies 



in a holistic approach including formal, non-
formal and informal learning environments.
(extracted from "International Framework for 
Action: Greening TVET" (Draft), UNESCO-
UNEVOC 2014.)

4. Competencey

capacity to use know-how, skills, 
qualifications or knowledge in order to 
meet the usual, and changing, occupational 
situations and requirements. 
Source: UNESCO 1984, Globa

skills and attitudes of an individual to 
perform adequately in a job.
Source: ILO 2006, Global

adequately in a defined context (education, 
work, personal or professional development).
Source: CEDEFOP 2008, Europe

and skills in context which is described using 
learning outcomes (Comment: Influenced by 
the competency-based approach used in the 
vocational sector. Main types of competences 
include affective, core and applied)
Source: UNESCO 2015, Global

5. Competency-based training  CBT

approach to vocational education and training 
that places emphasis on what a person can 
do in the workplace as a result of completing 
a program of training. Competency-based 
training programs are often comprised 
of modules broken into segments called 
learning outcomes, which are based on 
standards set by industry, and assessment is 
designed to ensure each student has achieved 
all the outcomes (skills and knowledge) 
required by each module. Ideally, progress 
within a competency-based training program 
is not based on time. Some competency-
based training modules have two assessment 
components.
Source: UNEVOC community

(CBT)



skills, knowledge and attitudes required 
to achieve certain competency standards 
(levels).
Source: NCVER 2013, Australia

the basis of demonstrated ability rather than 
on that of elapsed time.
Source: TESDA 2010, Philippines

(TESDA

6. Competency module

or training which can be completed on its 
own or as part of a course and which is 
considered as component parts that make 
up a Competency Development Framework 
CDF for a given discipline or profession. 
Competency Module is an aggregation 

of the awareness, knowledge, skills and 
attitudes of the tasks which reflect what a 
competent person in a particular role should 
be able to perform. Competency Modules 
may also result in the attainment of one or 
more units of competency. The Competency 
Modules should include guidance for 
assessors pertinent to the related standards. 
A Competency Module should describe: 
1.distinct work activity 2.work outputs 
expected, not what is put into the work 
3.outputs that can be demonstrated and 
assessed at work 4.precise criteria 5.scope 
of the standard 6.guidelines for assessors 
on how to assess against the standard The 
four Competency Modules making up a 
Competency Development Framework CDF 
are core competence, support competence, 
general competence and personal/ behavioral 
(or attitude) competencies.  
Source: Wahba 2013, Global



7. Competency-based assessment  
CBA

in order to decide whether a person has 
achieved a standard of competence.
Source: NCVER 2013, Australia

8. Learning outcomes

understanding, attitudes, values, skills, 
competencies or behaviours an individual 
is expected to master upon successful 
completion of an educational programme.
Source: UNESCO UIS 2011, UN

competences an individual acquired and/or 
is able to demonstrate after completion of a 
learning process.
Source: UNEVOC/NCVER 2009

competencies an individual has acquired and/
or is able to demonstrate after completion of 
a learning process, either formal, non-formal 
or informal.
Source: TESDA 2010, Philippines

products of specific learning processes, 
which include knowledge, skills and values.
Source: SAQA 2013, South Africa

competences an individual has acquired and/
or is able to demonstrate after completion 
of a learning process, either formal, non-
formal or informal. or Statements of what a 
learner knows, understands and is able to do 
on completion of a learning process, which 
are defined in terms of knowledge, skills and 
competence.
Source: CEDEFOP 2008, Europe

9. Evaluation



or appraisal in relation to stated objectives, 
standards, or criteria. In vocational education 
and training, may be applied to organisations, 
programs, policies, courses, etc. 
Source: NCVER 2013, Australia

phase for projects since it allows a review and 
qualitative and quantitative assessment of: 1) 
the results achieved against the aims (as regards 
activities/products), with implications for the 
whole of the grant if results are unacceptable 
and where results are very poor; 2) the means 
used to achieve these results in relation to the 
contractually agreed budget. Evaluation (at 
program level): evaluation in the Commission 
is defined as a judgement of interventions 
according to their results, impacts and the 
needs they seek to satisfy.
Source: EU Commission LLP 2007-2013, 
Europe

an on-going or completed project, programme 
or policy, its design, implementation and 
results. The aim is to determine the relevance 
and fulfillment of objectives, development 
efficiency, effectiveness, impact and 
sustainability. An evaluation should provide 
information that is credible and useful, 
enabling the incorporation of lessons learned 
into the decision–making process of both 
recipients and donors. Evaluation also refers 
to the process of determining the worth 
or significance of an activity, policy or 
program. An assessment, as systematic and 
objective as possible, of a planned, on-going, 
or completed development intervention.
Source: OECD 2010

10. Assessment

interpret information against the required 
competencies in a qualification or part 
qualification in order to make a judgement 
about a learner’s achievement.



Source: SAQA 2013, South Africa

SAQA

by gathering evidence to determine whether 
learners, trainers, training methodologies, 
programmes and institutions have achieved 
the required standards.
Source: ILO 2006, Global

monitors the quality of teaching and learning 
and results in a graded judgment about the 
quality of a VET provider or programme.
Source: OECD 2009

evidence in order to decide whether a person 
has achieved a standard or objective. 
Source: NCVER 2013, Australia

evaluate the attainments (knowledge, know-

how, skills and competences) of an individual, 
and typically leading to certification.
Source: UNEVOC/NCVER 2009, Global

Assessment methods include: teachers’ 
feedback; peer group critique; written and 
oral course work, portfolio development, 
tests and examinations. 
Source: EU Commission AL 2010, Europe

including state approved assessments, non-
approved testing, staff evaluation, and self-
reporting of learners.
Source: DOE Virginia 2014, Virginia (USA)

11. Assessor

Source: UNEVOC/NCVER 2009, Global

and external assessment for specific 



qualifications and/or part qualifications.
Source: SAQA 2013, South Africa

or assess competencies of a candidate 
(person) applying for certification.
Source: TESDA 2010, Philippines

who carries out the assessment, compares 
collected evidences with the performance 
standards / criteria of the job and then makes 
a formal assessment of the individual’s 
competence. The assessor formally records 
the result of the assessment and provides 
feedback to the individual. The line 
supervisor / manager normally conduct the 
first formal assessment of the individual’s 
competence. Other individuals that may be 
involved in the assessment process could 
include shift supervisors, shift controllers, 
job instructors or section heads. The most 
recognized assessment and verification 
methods, include some or all of the 
following:Testing (practical and / or written)

observation 
Examining work samples Evaluating reports 
produced by the individual.
Source: Wahba 2013, Global

12. Formative assessment

intervals during a course, with feedback 
provided along the way to help improve the 
student’s performance. 
Source: NCVER 2013, Australia

NCVER

ongoing assessment procedures used to focus 
teaching and learning activities to improve 
student attainment, or which are required for 
the purpose of a year mark. 
Source: SAQA 2013, South Africa

SAQA

13. Internal assessment

the outcomes of which count towards the 
achievement of a qualification.



Source: SAQA 2013, South Africa

SAQA

14. Institutional assessment

for its students to determine their achievement 
of the learning outcomes in the module of 
instructions in given unit of competency or 
clusters of competencies. 
Source: TESDA 2010, Philippines

TESDA

15. Summative assessment

is carried out to summarise achievement at 
that point in time. Often more structured than 
formative assessment, it provides teachers, 
students and parents with information on 
student progress and level of achievement.
(also called: Assessment of learning) 
Source: NCVER 2013, Australia

NCVER

of learning, at the end of a whole learning 
programme, or at any point in the learning 
programme, to evaluate learning related to a 
particular qualification, part qualification, or 
professional designation. 
Source: SAQA 2013, South Africa

SAQA

determines or contributes to a final grade or 
score. 
Source: EU Commission AL 2010, Europe

AL

16. Self assessment

students collects evidences about themselves, 
judge and assess their own performance 
against particular competency standards and 
criteria; 2) A process in which an enterprise 
or training provider assesses the extent to 
which it satisfies the criteria for quality 
endorsement of the training provider’s 
learning, education and training system and 
identifies opportunities for improvement. 
(Similar definition used by Queensland 
government) 
Source: Wahba 2013, Egypt



information about and reflects on his or her 
own learning, judges the degree to which 
it reflects explicitly stated goals or criteria, 
identifies strengths and weaknesses, and 
revises accordingly. It is the learner’s 
own assessment of personal progress in 
knowledge, skills, processes, and attitudes. 
(Adapted from: Ontario Ministry of 
Education 2002). 
Source: UNESCO IBE 2013, UN

IBE UNESCO

17. Integrated assessment

multiple elements and/or units of competency. 
The integrated approach attempts to combine 
knowledge, understanding, problem solving, 
technical skills, attitudes and ethics into an 
assessment task to reduce the time spent on 
testing and make assessment more 'authentic'.
Source: NCVER 2013, Australia

NCVER

elements and/or units of the Competency 
Development Framework (CDP) from 
relevant competency levels (standards). The 
integrated approach attempts to combine 
4 sections of competencies/tasks i.e. core, 
support, general and personal/behavioral 
(attitude) competencies.
Source: Wahba 2013, Egypt

18. Learner achievement

or part qualification that is captured on the 
National Learners’ Records Database (NLRD 
- The electronic management information 
system of the NQF under the authority 
of SAQA (South African Qualification 
Authority), which contains records of 
qualifications, part qualifications, learner 
achievements, recognised professional 
bodies, professional designations and all 
related information such as registrations and 
accreditations).
Source: SAQA 2013, South Africa



(NLRD)

(NQF)
(SAQA)

SAQA

19. National qualification

promulgated training regulations and is 
created by combining units of competency 
into groups that correspond to meaningful 
job roles in the workplace and aligning these 
with a national qualifications framework, in 
this case PTQF. 
Source: TESDA 2010, Philippines

(PTQF)

TESDA

20. Level of qualification

attainment in formal education and training, 
recognised in a qualification system or 
in a qualification framework.or level of 
proficiency acquired through education and 
training, work experience or in non-formal/
informal/ settings. 

Source: CEDEFOP 2014, Europe

CEDEFOP

21. Competency-based qualification  
CBQ/NVQ 

(NVQs) or Competence-based qualifications 
reflect the skills and knowledge needed 
to do a job effectively. They are work- 
based qualifications that give learners the 
opportunity to demonstrate their competence 
in the area of work or job role to which the 
qualification relates.
Source: Pearson 2014, UK

the same as ‘outcome-based’, i.e. where 
qualifications are based on clear statements 
of what the learner must know or be able 
to do. Sometimes ‘competence’ refers to 
occupational competence, i.e. a specific type 
of outcome referring to what the learner 
must be able to do to perform a work role 
competently.  
Source: ILO (SED) 2007, UN



SED

22. Accreditation of an education 
or training program

which accredited status is granted to a 
programme of education or training, 
showing it has been approved by the relevant 
legislative or professional authorities 
by having met predetermined standards. 
Source: CEDEFOP 2008, Europe

CEDEFOP

23. Validation

assessment process is ensured (i.e. the checks 
and balances in the assessment system to 
ensure that what should happen when people 
are assessed, does happen). Its primary 
purpose is quality assurance, confirming 
that people in different places are assessed in 
the same way, with a common interpretation 
of the standards. There are two levels 
of verification: Individual (or technical) 
Verification – ensures employee competence 
by checking individual assessments 

undertaken by the Verifier & Process or 
System Verification – ensures a systematic 
process is established and procedures are 
followed.
Source: NCVER 2013, Australia

NCVER

24. Validation of learning outcomes

learning outcomes (knowledge, skills and/or 
competences) acquired by an individual in a 
formal, non-formal or informal setting have 
been assessed against predefined criteria 
and are compliant with the requirements of 
a validation standard. Validation typically 
leads to certification.
Source: CEDEFOP 2008, Europe

CEDEFOP



of assessing and recognising educational 
and training content, knowledge, skills and 
competences acquired during a specific 
learning and/or training experience. 
Source: EU Commission LLP 2007-2013, 
Europe

LLP  

25. Recognition of prior learning 
(RPL)

the individual’s non-formal and informal 
learning to determine the extent to which that 
individual has achieved the required learning or 
competency outcomes; May also be referred to 
as: Accreditation of prior learning; Validation 
of informal/non formal learning. 
Source: UNEVOC/NCVER 2009

UNEVOC

NCVER

and knowledge acquired through previous 
training, work or life experience, which may 
be used to grant status or credit in a subject 
or module. It can lead to a full qualification 
in the VET sector. 
Source: NCVER 2013, Australia

NCVER

previous learning outside the formal system 
which contributes to the achievement of 
current competency/ies can be assessed 
against the relevant unit of competency and 
given recognition through the issuance of 
appropriate certificate. 
Source: TESDA 2010, Philippines

TESDA

the prior knowledge and skills of a person 
are made visible, mediated and assessed 
for the purposes of alternative access and 
admission, recognition and certification, or 
further learning and development. 
Source: SAQA 2013, South Africa

SAQA

a person’s skills and knowledge acquired 
through previous training, work or life 
experience, which may be used to grant 
credits.  
Source: SADC 2011, Southern Africa



SADC

and skills that an individual has acquired 
in previous training and work or through 
experience.  
Source: ILO 2006, UN

learning (often experiential) towards gaining 
a qualification.
Source: ILO (SED) 2007, UN

26. Skill mismatch

type of skills available does not correspond 
to labour market needs. 
Source: CEDEFOP 2014, Europe

CEDEFOP

level of skills of individuals does not match 
the level of skills required in the jobs (see Gap, 
Overskilling, Underskilling, Overqualification, 
Underqualification). Mismatches could be 
vertical (when the level of skills or education is 
more or less than the level of skills or education 
required to perform a job), horizontal (when 

the type of education or skills is not appropriate 
for the current job, but the level of education 
or skills matches the requirements of the job) 
or geographical (where the workers with types 
and levels of skills or education required are 
based in a country or region different from 
where such skills are needed). 
Source: EU commission (Skills panorama) 
2015, Europe

27. Performance criteria

the required level of performance to be 
demonstrated by learners to be deemed 
competent. 
Source: NCVER 2013, Australia

NCVER

28. School to work transition (STW)

the workforce or further study. (May also 



be referred to as: School to work transition 
(USA); Transition from school to work 
(AUS); Entry into working life.) 
Source: NCVER 2013, Australia

NCVER

training to employment, covering the period 
in which this change takes place.
Source: EU commission (Skills panorama) 
2015, Europe

29. Active learning

with the instructor acting as a facilitator. 
(Definition also used by the KEBS 
(Kenya)) 
Source: Wahba 2013, Global

30. Audit

process for obtaining evidence to determine 
whether the activities and related outcomes 
of a TVET Institution comply with the 
Quality Training Framework Standards.

(Similar definition used by governments of 
Tasmania and Queensland) 
Source: Wahba 2013, Global

practice against documented procedure. 
Source: TESDA 2010, Philippines

TESDA

activity designed to add value and improve 
an organization’s operations. It helps an 
organization accomplish its objectives by 
bringing a systematic, disciplined approach 
to assess and improve the effectiveness of 
risk management, control and governance 
processes. 
Source: OECD 2010

OECD
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1. Examination
2. Evaluation
3. Pre examination
4. Formative examination
5. Summative examination
6. Research examination or 
diagnostic examination
7. Bloom
8. Anderson 
9. Marzano
10. Kendall
11. Krathwohl
12. Masia 
13. Simpson 
14. Validity
15. Reliability



(VET

(VC

VC



(VET)

 

(MOE, 2009)

(MOE, 2009)

(MOE, 2009)

(MOE, 2011)

(CBET)

 

(TUX worth, 1989)

(NCVQ)

 (VET)



(NCVER, 2012)

(MOE, 2009)

(VET)



 (CBET)

(CBET)

(VET)

NCVER, 2012



(VET) 

1. Vocational and Education 
Training
2. Vocational College
3. Competency Based Education 
and Training

1. Blank, W. E. (1982). Hand-
book for Developing Compe-
tency Based Training Program. 
Englewood Cliffs, New Jersey: 
Prentice Hall. 
2. Crooks, T. J., T.Kane, Michael, 
& Cohen, Allan S. (1996). 
Threats to the Valid Yse of 
Assessment. Assessment in 
Education, 3(3), 265-285. 
3. Ellery, K. (2008). Assessment 
for Learning: A Case Study using 
Feedback Effectively in an Essay 
Style Test. Assessment and 
Evaluation in Higher Education, 

22(4), 421-429. 
4. Fletcher, S. (1994). NVQs 
Standard and Competence (2nd 
Edition ed.). London: Kogan 
Page. 
5. Gillis, S, & Bateman, A. (1999). 
Assessing in VET: Issues of 
Reliability and Validity. Australia: 
NCVER. Gipps, C, & Stobart, G. 
(2003). Alternative Assessment 
(Vol. 2). Los Angelas, London, 
New Delhi, Singapore: SAGE 
Publications. 
6. Griffin, P, Gillis, S, & Calvitto, 
L. (2007). Standard Referenced 
Assessment for Vocational Edu-
cation and Training in Schools. 
Australian Journal of Education, 
51(1), 19-38. 
7. Gronlund, N.E. (1998). 
Assessment of Student Achieve-
ment (6th ed.) 
8. Jackson, C. W., & Larkin, M. 
J. (2002). Teaching Students to 
Use Grading Rubric. Teaching 
Exceptional Children, 35, 40-45. 
9. Jeanette, P. (2001). National 
Vocational Qualifications and 
Competence Based Assessment 
for Technicians-from Sound 
Principle to Dogma. Journal of 
Education and Training, 43(1), 
30-39.



(MOHE)

10. Karmel, T. (2007). Voca-
tional and Training in Australian 
School. Australian Education 
Researcher, 34(3), 101-118. 
11. Mansfield, B. (1989). Com-
petence and Standards. In J. W. 
Burke (Ed.), Competency Based 
Education and Training. Great 
Britain: The Falmer Press. 
12. Messick, S. (1995). Validity 
of Phscological Assessment. 
Validation of Inferences from 
Person’s Response and Per-
formance
13. MOE. (2009). Kurikulum 
Standard Kolej Vokasional 
Kementerian pelajaran Malaysia: 
Konsep kurikulum. 
14. MOE. (2011). Transfor-
masi Pendidikan Vokasional 
Kementerian Pelajaran Malaysia. 
NCVER. (2012). Guidelines for 
assessing competence in VET. 
Western Australia.
15. Norton, R. E, Harrington, L, & 
Gill, J. (1976). Performance Based 
Teacher Education: The State of 
The Art. American Association for 
Vocational Istructional Materials. 
16. Pickford, R, & Brown, S. 
(2006). Assessing Skills and 
Practice. Great Britain: Rout-
ledge. Stokking, K. Schaaf, 
17. M.v.d, Jaspers, J. Erkens, G. 
(2004). Teachers Assessment of 
Students’ Research Skills. British 
Educational Research Journal, 
30(1), (2004):93-116 
18. Tuxworth, E. (1989). Com-
petency Based Education and 
Training. In J. W. Burke (Ed.), 
Background and origins. Great 
Britain: Falmer Press. 
19. Waugh, K, & Gronlund, N. E. 
(2013). Assessment of students 
Achievement (10th ed).

   

PLC

   

   



competency competence

competence





 :



 

 

 

 



 



 

 

 

 

 

 

 

 

 

 

 

 

 

1. Psychological 

10. Booth, Robin (2000). Competen-
cy Based Assessment - One minute 
wonder or here to stay? Practitio-
ners' attitudes to competency based 
assessment and the complexities of 
implementation Vocational Educa-
tion and Assesment centre, TAFE 
NSW.
11. Wageningen University & Re-
search Centre; Stoas Research, 
Wageningen; Department of Human 
Resources Studies, Tilburg Uni-
versity (2004). Competence-based 
VET in the Netherlands: background 
and pitfalls. Education and Compe-
tence Studies. Journal of Vocational 
Education and Training, 56 (4), pp. 
523-538.
12. HUGH GUTHRIE(2009)Com-
petence and competency-based 
training: What the literature says. 
NATIONAL CENTRE FOR VOCA-
TIONAL EDUCATION RESEARCH.
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1. National qualification frame-
work 
2. Qualification 
3. Professional competency
4. Knowledge to guide action 
(know that)
5. Knowledge to reflect action 
(know why)
6. Knowledge to interpret  ac-
tion (know how) 
7. Descriptors of level  
8. Horizontal matching 
9. Vertical matching 
10. Geographical matching 
11. Knowledge
12. skill
13. Attitude 
14. professional competency 
15. Understanding concept, 
principal and procedure 
16. Application of knowledge 
17. Application of skill in an oc-
cupation or other context  
18. External assessment 
19. criteria
20. Descriptors of level 
21. NCSTVET
22. validity
23. reliability
24. Qualification levels 
25. Certificate of qualification 
26. technical competency
27. occupation
28. international system clas-
sification of occupation (isco)
29. technical competency
30. occupation
31. international system clas-
sification of occupation (isco)
32. career path



3. Qualification frameworks 
from concept to implementa-
tion (2012), European Train-
ing Foundation (ETF)
4. Qualification frameworks 
in Europe (2015) European 
center for the development of 
vocational training (cedefop)
5. Level –setting and recogni-
tion of learning outcomes 
(2015) UNESCO 
6. Felix Rauner and others 
(2013) competence develop-
ment and assessment in 
TVET (COMET), springer   
7. Ron Tuck ,(2007) An 
introductory Guide to national 
Qualification frameworks ,ILO
8. Global inventory of regional 
and national Qualifications 
frameworks (2015) unesco 
institute for lifelong learning 
(UIL) 
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1. Validity
2. reliability
3. non Sampkling
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وزارت آ�وزش و �ورش
سازمان �و�ش و ��� ر�ی آ�وز
ی

� ای و کاردا�ش�د/.ر ,+*ف )تاب %ی $#ی "!ی و �

استاندارد ارزشیابى پیشرفت تحصیلى مبتنى بر شایستگى
درس «تولید محتواى الکترونیک و برنامه سازى»

رشــته تحصیلى: شبکه و نرم افزار رایانه

نام فصل/پودمان 1- طراحى گرافیکى
واحد یادگیرى2: کار با ابزارهاى پیشرفته گرافیکىواحد یادگیرى1: کار با ابزارهاى ساده گرافیکى کد:

ردیفردیف

11
2
2
2
1
2

2

ایمنى، بهداشت، شایستگى غیرفنى و توجهات زیست محیطى*
میانگین مراحل

آماده سازي سند گرافیکی 
تصویر سازي با استفاده از اشکال هندسی 

تصویر سازي با استفاده از ابزارهاي ترسیمی 
استفاده از متن

استفاده از ماسک

تنظیمات مدل رنگى
استفاده از نماد، سبک و جلوه گرافیکى

رنگ آمیزى اشیاء
تبدیل اشیاء دو بعدى به سه بعدى

نمره شایستگى واحد یادگیرى از 3

نمره شایستگى پودمان از 3

ایمنى، بهداشت، شایستگى غیرفنى و توجهات زیست محیطى*
میانگین مراحل

نمره شایستگى واحد یادگیرى از 3

نمره مستمر از 5

نمره پودمان از 20

3
4
5

1
2
3
4
5

حداقل نمرهمراحل کارى
نمرهقبولى

کد:

1
2
2
1

2

حداقل نمره
نمرهقبولى

سال تحصیلى: 97-1396پایه: دهم
کد کتاب: 210290کد درس:کد رشته: 068810

وزارت آ�وزش و �ورش
سازمان �و�ش و ��� ر�ی آ�وز
ی

� ای و کاردا�ش�د/.ر ,+*ف )تاب %ی $#ی "!ی و �

استاندارد ارزشیابى پیشرفت تحصیلى مبتنى بر شایستگى
درس « نگهداري و تعمیر سیســتم هاي سرمایشی و  گرمایشی مکاترونیکی»

رشته تحصیلى: مکاترونیک

نام فصل/پودمان 1- ساخت کولر آبى مکاترونیکى
کد:واحد یادگیرى1: ساخت کولر آبى مکاترونیکى

ردیف

11
2
2
2
1
2

2

ایمنى، بهداشت، شایستگى غیرفنى و توجهات زیست محیطى*
میانگین مراحل

سیم کشى
نصب موتور

راه اندازى کولر به صورت دستى
راه اندازى کولر به صورت دستى

نمره شایستگى واحد یادگیرى از 3

نمره شایستگى پودمان از 3
نمره مستمر از 5

نمره پودمان از 20

3
4

نمرهحداقل نمره قبولىمراحل کارى

سال تحصیلى: 97-1396پایه: دهم
کد کتاب: 210480کد درس: 0788100210کد رشته: 078810



 

نمره پودمان از 20

ثبت نمره پودمان

ساختار دروس شاخه فنى و حرفه اى درس

پودمان
-هر درس شایستگى فنى و غیر فنى شامل 5 پودمان است که هر پودمان نیز شامل 1 یا 2 شایستگى (واحد یادگیرى) مى باشد.
-ساماندهى محتوى کتاب درسى با توجه به نوع رشته مى تواند بصورت پودمانى یا مبتنى بر پروژه (ترکیب پودمان یا شایستگى) صورت پذیرد.

شایستگى

محاسبه نمره
 شایستگى و

پودمان بر
اساس جدول

استاندارد

1پودمان 1:
واحد یادگیرى1:

رشته تحصیلى:
نام و نام خانوادگى:

درس:
کد دانش آموزى:

تعداد واحد
یادگیرى

واحد یادگیرى2: تعداد مراحل:
مرحله کار

زمانى هنرجو شایستگى را کسب مى نماید که 2 نمره از 3 نمره واحد یادگیرى را اخذ نماید. شرط قبولى هر پودمان حداقل 12 است.
نمره کلى درس (میانگین نمرات پودمان ها) زمانى لحاظ مى شود که هنرجو در کلیه کارها شایستگى را کسب نماید.

حداقل نمره
2

2

1 2
3
4
5
6

1
2
3

1

1
1

1

2

2

2

2

1
1
1

1

نمرهحداقل نمرهمرحله کارنمره
6تعداد مراحل:6

ایمنى، بهداشت، شایستگى غیرفنى و توجهات
زیست محیطى
میانگین مراحل

نمره شایستگى از 3
نمره مستمر از 5

0,0نمره واحد یادگیرى از 20

0

طراحى و اجراى
ارزشیابى شایستگى
بر اساس استاندارد
ارزشیابى پیشرفت

5 2 1
انتخاب
پودمان
جهت

ارزشیابى

وزارت آ�وزش و �ورش
سازمان �و�ش و ��� ر�ی آ�وز
ی

� ای و کاردا�ش�د/.ر ,+*ف )تاب %ی $#ی "!ی و �

استاندارد ارزشیابى پیشرفت تحصیلى مبتنى بر شایستگى
درس«....»

رشته تحصیلى:

نام فصل/پودمان 1-
واحد یادگیرى:واحد یادگیرى: کد:

ردیفردیف

1

2

22
2
2
2
2
2

11
1

1
1

2

ایمنى، بهداشت، شایستگى غیرفنى و توجهات زیست محیطى*
میانگین مراحل

نمره شایستگى واحد یادگیرى از 3

نمره شایستگى پودمان از 3

ایمنى، بهداشت، شایستگى غیرفنى و توجهات زیست محیطى*
میانگین مراحل

نمره شایستگى واحد یادگیرى از 3

نمره مستمر از 5

نمره پودمان از 20

3
4
5

1

1
1
1

2 2
2
2

3
4
5

مراحل کارىمراحل کارى حداقل نمره
نمرهقبولى

کد:

22
3

3
3

3
3
16

3
3

2
2

حداقل نمره
نمرهقبولى

سال تحصیلى: 97-1396پایه: دهم
کد کتاب:کد درس:کد رشته:



وزارت آ�وزش و �ورش
سازمان �و�ش و ��� ر�ی آ�وز
ی

� ای و کاردا�ش�د/.ر ,+*ف )تاب %ی $#ی "!ی و �

استاندارد ارزشیابى پیشرفت تحصیلى مبتنى بر شایستگى
درس ...........

رشته تحصیلى:

نام فصل/پودمان 1-
کد:واحد یادگیرى1:

ردیف

11
1
1
2
2
2

2
3
3
1

1
5

10

2
2

2

4
ایمنى، بهداشت، شایستگى غیرفنى و توجهات زیست محیطى*

میانگین مراحل
نمره شایستگى واحد یادگیرى از 3

نمره مستمر از 5
نمره واحد یادگیرى از 20

نمره پودمان از 20

3

نمرهحداقل نمره قبولىمراحل کارى

سال تحصیلى:پایه:
کد کتاب:کد درس: کد رشته:

عدم احراز حداقل نمره قبولى

عدم قبولى در واحد
یادگیرى و پودمان

ببقبوولىى ننمرهه ححدداقلل اححرازز عدم

ددر ووااحد ىىقبوولىى عدمم
پپودمممان وو یاددگگیرىى



کد ملى

1
2
3
4
5
6
7
8
9

10
11
12
13
14

* نمره مستمر عددى بین صفر تا 5 مى باشد. (با اعشار0/5 گرد شود)
**نمره شایستگى یکى از اعداد (3- بالاتر از حد انتظار، 2- احراز شایستگى و 1- عدم احراز شایستگى) مى باشد.

سامانه دانش آموزى سنادتاریخ گزارش :

ف
نام و نام خانوادگىردی

اداره کل :

مسئول امور دفترى
امضاء

نام و نام خانوادگى هنرآموز: 
امضاءتاریخ :

مدیر هنرستان
مهر و امضاء

دوره دوم متوسطه
کاربرگ ورود نمره هاى پودمان
شایستگى هاى فنى و غیر فنى

(فرم هنرآموز : 410/11)

کد و عنوان درس :
شماره و عنوان پودمان :منطقه :

هنرآموز :آموزشگاه :
کلاس :سال تحصیلى :

حسابدارى وجوه نقد و تحریر دفاتر قانونىتهران (شهر تهران) - 41111 
- 41111 

حسابدارى1395-96

حسابدارى دریافت هاشهر

ملاحظاتبه حروفبه عددبه حروفبه عددنام پدر
نمره شایستگى**نمره مستمر*

ا0ان اسلا1ی  345وری 
وزارت آ�وزش و �ورش



  8-1     

 
::                                   

72230191  :     L1 :      
       

-c ISO 2768 01 :      G11

0101  

1- :    1-      2-     400    3-     00

0

0

 3  ±c20   4-   

      5 -     6-  90  
2-:     
1-      mm1            2-    ISO -٢٧٦٨C  

3- :    

 

4- :   1-   2 -  

5- :         -  –  -   -   )  300 -1 (  -   

 300-     24   -     150 ---     400× 400   60 
    30    -   250-    150-  -  -   

6- :       T٠١٠٦ 

وزارت آ�وزش و �ورش
سازمان �و�ش و ��� ر�ی آ�وز
ی

� ای و کاردا�ش�د/.ر ,+*ف )تاب %ی $#ی "!ی و �

90

 9-1     

 
::                                   

72230191 :     L1:     
       -m ISO

2768 01 :       G11
0101  

)  /  /(
(...      ) 

 
3 

          
   

1-     
     

  2-    
     

    

    300 - 1     
 
 
 
 
 

 5  

1 
2 

 

1     

 
3 

        
  

1-     
          

  2-        
     

  300-  18
           

                  
 5   

2 2  
1        

 
3 

          
      

1-    
 .                        

 2-       
   .  

 -250 
-     30 - 

    150     
  )  300-1(-   
10    400 × 400 
–    60 -  15  

3 2 
          

     

1        

 3        1-    
                 

  2-     
       

 

  150                      
       2     

 
                                      20  

4 
2    

1      

 3   
5 2  

1  
 3   1 4  

     1  
4 

 
_______ 1–    N٧٢ 

L١-    
    N٦٦ L١          

2-        
    3 - 

    
     4-    
 

 
 

 
 
 

  
 

2   1 2  

1    1 2  

 ( )   

:     
   2 ..  4 ...  
   2               

  2    



  





(TIMSS) 

(IEA) 
(PISA) 





 



1. Trends in International Mathematics and Science Study
2. Programme for International Student Assessment
3. International Association for the Evaluation of Educational 
Achievement
4. Qing
5. “eight-legged” essay 
6. Harrow

1. Berry, R. (2006). Activating learners using the learner au-
tonomy approach: An action research on the relevance of 
teaching to classroom practice. Curriculum Perspectives, 
26(3), 34–43.
2. Berry, R. (2008a). Assessment for learning. Hong Kong: 
Hong Kong University Press.
3. Berry, R. (2008b). From theory to practice: Curriculum for 
autonomous learning. In M. F. Hui &
4. D. Grossman (Eds.), Improving teacher education through 
action research. New York: Routledge.
5. Berry, R. (2011). Assessment trends in Hong Kong: Seek-
ing to establish formative assessment in an examination cul-
ture. Assessment in Education: Principles, Policy & Practice, 
18(2).
6. Biggs, J., & Watkins, D. A. (2001). The paradox of the Chi-
nese learner and beyond. Hong Kong: Comparative Educa-
tion Research Centre.
7. Black, P. J. (1998). Testing: Friend or foe? Theory and 
practice of assessment and testing. London: The Falmer 
Press.
8. Broadfoot, P. (2009). Foreword. In C. Wyatt-Smith & J. J. 
Cumming (Eds.), Educational assessment in the 21st cen-
tury: Connecting theory and practice (pp. v–xii). New York: 
Springer.
9. Bush, G. (2006). Learning about learning: From theories 
to trends. Teacher Librarian, 34(2),14–18.Clarke, S. (2001). 
Unlocking formative assessment. Abingdon: Hodder & 
Stoughton.
10. Gibbs, G., Simpson, C., & Macdonald, R. (2003). Improv-
ing student learning through changing assessment – a con-
ceptual and practical framework. 
11. Paper presented at the European Association for Re-
search into Learning and Instruction Conference, Padova, 
Italy, Aug 2003.
12. Gipps, C., McCallum, G., & Hargreaves, E. (2000). What 
makes a good primary school teacher? Expert classroom 
strategies. London: Routledge Falmer.
13. Hsü, I. C. Y. (2000). The rise of modern China. New York: 
Oxford University Press.
14. McTighe, J., & Wiggins, G. (2004). The understanding by 
design handbook. Alexandra, VA: Association for Supervision 
and Curriculum Development.
15. Morris, P., & Adamson, B. (2010). Curriculum, schooling 
and society in Hong Kong. Hong Kong: Hong Kong University 
Press.
16. Roach, J. (1971). Public examinations in England 1850–
1900. Cambridge: Cambridge University Press.
17. Sadler, D. R. (1998). Formative assessment: Revisiting 
the territory. Assessment in Education, 5(1), 77–84.
18. Stiggins, R. J. (2004). Classroom assessment for student 
learning. Portland, OR: Assessment Training Institute.
19. Sutherland, G. (1996). Assessment: Some historical per-
spectives. In H. Goldstein & T. Lewis (Eds.), Assessment: 
Problems, developments and statistical issues (pp. 9–20). 
Chichester, England: Wiley.



/ / /

 





http://tve.medu.ir  é

(http://tvoccd.medu.ir é

/

 



/

 

/

( /

( /









2.http:// snd. medu. ir

 



 

 



 



 

 

 



 

 





AT&T

(KSAO )

Knowledge

Skills

Abilities

other characteristig



 

 

 

 



 



 







1. Model
2. Knowledge, Skills, Abilities, 
other charateristics
3. Task

5. Awareness
6. knowledge
7. skill
8. Mastery
9. System
10. Knowledge Domain
11. Self- System
12. Metacognitive System
13. Cognitive System
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15. Knowledge Utilization
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17. Mental Procedures
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1. Simulation
2. Performance
3. competency
4. workplace –based assess-
ment
5. accreditaion council for 
Graduate Medical Education
6. Outcome besed edueation
7. Objective Structured Clini-
cal Examination
8. Direct Structured Clinical 
Examination
9. mini Clinical Evaluation and 
Exercise
10. case based discussion
11. multi source feedback
12. Accreditation
13. Internal Evaluation
14. External Evaluation
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